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1. Brief description of the strategic value of the learning activity within
the DEPCIP project:

« Activity Type: Short-term joint staff training events
(training of trainers-TOT).

+ The total number of participants that will join the
training is twenty (20). Each partner organization will
send 4 staff members to this fraining.

*  When: 18-22 October

« Where: Procornelld - Business hub at Cornelld de
Llobregat (Barcelona).

How will participants be chosen?

The selection of participants will be performed on the basis of a double
criteria:

- On one hand, their interest on the subject at hand and their
motivation towards further ftraining based on emotional
intelligence.

- On the other hand, based on their capacity and wilingness to act
as “cascading agents” and transfer the knowledge to other trainers
in their original countries.

What is the goal of the activity?

- The goal of the activity is to develop the trainers’ ability to use
emotional/intrapersonal intelligence techniques applied to activities to
be implemented in the trainings on prevention of Violence Against
Children (VAC) to take place in each country. The need to count with
emotional intelligence techniques is justified by the sensitivity of the
subject at hand and by the nature of the secondary target audience that
will benefit from the trainings (namely, parents).

- The training aims to making participants feel capable of transmitting the
knowledge to other trainers once in their countries and lead further
trainings there.


http://www.procornella.cat/
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What are the results expected?

At the end of this training, each trainer will train the trainers in his/her own
country with the cascade system which will disseminate the effect of the
project and will make new trainings effective and aligned.

With the techniques that participants will learn about emotional
inteligence, they will be able to teach adults by using real-life
learning/teaching models which empower the trainer.

What is the added value of these learning, teaching or training activities
(including long-term activities) with regards to the achievement of the
project objectives?

- Within the project's Intellectual Outputs 2 and 3, educational packages
and digital tools will be developed for implementing trainings of adults.
Although these frainings will be available via digital platforms, the
andragogical background and the methodology of the context related
to the trainings will be also offered in traditional face-to-face classroom
trainings. To prepare the trainers for these developed products and their
andragogic background with critical techniques; a training will be
organized by M&M Profuture Training S.L.

2. About the structure of the training programme

Initially designed as an intensive 5-day training from 9:30 to 13:30, the
training will have to surely mutate - due to Catalonia & Spain COVID new
restrictions - info a different type of structure and perhaps two shifts will
have to be organized at a daily basis. This will involve the fraining selecting
two core activities per day, which best exemplify the competencies to be
worked on and intensively working on those, as no more than 15 people,
including the trainer, are allowed to occupy a training space.

Each day will be devoted to a thematic area of importance to work on
key competencies and skills corresponding with the contents of the four
modules of our DEPCIP curriculum:
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Session’s date

Theme per session

Competencies & skills to be trained

18-10-2021 Children’s  rights - Awareness of children’s
and children’s rights’ violations suffered.
evolutionary - Developmental biographies
stages. of individuals’ childhoods.

- Working on  childhood
memories and integrating
violence suffered and
exerted as a learning
experience.

19-10-2021 Being a parent & - Types of parenting.
parenting styles. - Family values as introjects.

- Awareness on What kind of a
parent are you?e

20-10-2021 Violence, VAC, - Violence as part of human
cultural bias to experience.
violence and - Awareness on  culturally
violence self- relative  definitions  and
management. attitudes regarding

violence.

- Managing he sequence of
violence (trigger, boiling
point and reaction) to
prevent VAC.

21-10-2021 VAC prevention - Awareness of authentic
tools: Non-violent needs versus “false feelings”
communication, of self and the child.
mediation and - Mediation basic tools
meditation. (“redefining the conflict”).

- Introduction to mindfulness
in everyday situations.

22-10-2022 Deadling with - Working on parents’

blame and shame,
starting anew as a

parent and
coaching of
parents’ special
needs.

negative emotions:
shame, grief...
Starting anew, creating «
goal as a parent.

What else does the parent
need? (coaching
sequences to support
him/her).

guilt,
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3. SESSIONS’ DESCRIPTION:

FIRST SESSION:

a. CREATING A CONTEXT FOR PARTICIPANTS:

a.1l Every training unit, session, or course, needs a context; a story, a
narrative of its own. Our context (and purpose associated to it) can be
described in a very simple manner:

“A phenomenon has been identified: the prevalence of VAC (Violence
Against Children), which is still too high in most of our countries. This came
as the result of our initial research within the DEPCIP project which proved
through many in-length interviews that the situation required some action

indeed”:

a.2 A slide about VAC prevalence per country (Curriculum Needs
Analysis p.10) is shown and commented:

1. Avre there any national surveys’ percentages/data on VAC in your Country? Please
compare the first results of covid questionnaire (e.g. percentages of parents who
physically punish their children) with data from national surveys, in order to verify
whether they are consistent or not with the country average.

What parents «usually» do to discipline

I shout at them

I force them to do household chores (wash
dishes, tidy-up)

1 stop talking to them

I send them to their bedrooms

I physically punish them (slap them, spank
them)

1 take their favourite toys away

1 force them to do an activity (read, study)
1 turn the tv/tablet/videcogames off

Overall  Lithuania Spain Turkey Italy

21% 15,5%
o,
- 10.1%
404 2,0%
B% 8,0%
0,0%
0,40%%

B% 5.9%
11% 21,8%
31% 37.6%

8,0%
15.1%

2,5%
71.68%
0,0%
8.4%

8,4%
33,6%

7.1%
53%

8,7%
11,8%

0,0%

12.4%
24.8%
21,2%

34,1%
2.8%

24%

8%
1,6%
1.9%

4.4%
28,T%

Greece
21,8%

5.1%

3.5%
14,6%
0.0%
€.8%

10.0%
44.1%
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What parents «sometimes» do to discipline

Overall Lithuania Spain Turkey RItaly Greece

1shout at them 63,1% 786% 68,1% §00% 68,8% 68,8%
1 force thom to do housohold choros (wash 34.2% 496% 429% 354% 31,8% 3286%
dishes, tidy-up)

1 stop talking to them 23.8% 188% 160% 319% 279% 24.1%
1 send them to their bedrooms 30.6% 436% 454% 407% 106% 376%
t’n‘;‘!“}')““”" punish hem (siap tiec, spank 121%  80% 109% 88% 27.3% 55%
1 take their favourite toys away 33.3% 32,7% 429% 348% 353% 32,2%
1 force them to do an activity (read, study) 38.4% 83,6% 420% 490,6% 33.6% 40.2%
I turn the tv/tablet/videcgames off 44.8% 456% 4T7.1% B522% 465% 42,1%

Comment on the data and insist on the fact that: “as you see, the data
show that physical discipline’s occurrence is still way too high.”

“Another element that came out of our inifial research was that parents
were rather good at talking about their own lack of skills when in difficult
situations with their kids, especially in front of tantfrums and screen usage,
rather than with new issues related to COVID-19. Parents indicated that
they needed training with the following:

- Management of feelings and negative moments /emotional
intelligence.

- Specific topics on how to build positive relationships between
parents and children: “improving communication”, “working on
being more patient”, “how to manage disruptive behaviours”, "“to
educate without shouting”, “How to organize activities to improve
bonding”, “to better understand children’s behaviour”. *Working on
self-control”, “helping parents to develop their self-esteem™, “new
tfechnologies”, “tools to relax”, “educating with limits”. Etc.

a.3 Inform that we have created a curriculum to support parents and
parents’ trainers to be: “In front of all this, a curriculum has been created.
This curriculum’s proposal was designed after determining our “Curriculum
Needs Analysis” (p.5)
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Curriculum proposal

The curriculum proposal from the Italian team is composed by 3 modules:

= Vac

« Children rights and national legislation

« Indicators on violence

« Resources (NGOs, institutions , help-lines, etc.)

« Learning age-appropriate child development skills and
milestones

. « How to cope with punishment?
Self-reflection LR HEE

» Which are my “boiling points”?

« What general and specific patterns triggers my behavior?

RElatiOl'Ial : ?;:’::5 dialogical communication
com p et ences » Coping with uncomfortable questions

« Recognize escalation and de-escalate situations

The aim of a good PPT presentation is to help us creating a context to eventually

return to, rather than being a support for the entire activity or the main source of
knowledge.
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b. TEAM BUILDING AND GROUP’S IDENTITY

b.1 Each and every group that you will work with needs two things:
cohesion and identity. Idenfity can be fostered by highlighting what
interests motivate us which we share. So, we want our trainees to reflect
on who we are as a group ond what is it that we have in common at this

ENERGIZER: Becoming a ninja. The key sentence to start this circle exercise
is: “Who wants fo become a ninja¢ Everybody wants to become a ninjal”.

Steps of this practice:

a. Pass the energy with your hands to the person at your left side
(Zip!).

b. Block the energy pass with your hand and change the pass’
direction (“Zap!").

c. When consecutively zapped by two players or whenever you
want to, you can make an energy pass’ diversion by kicking with
your leg in the direction of anybody else in the circle; that person
will continue with the energy flow.

d. Exchange places with another player by becoming a
“superman”, a “superwoman”, or a “Super non-binary person”
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and shouting any of these three as a “war cry” of this as you “fly”
to take somebody’s place.

e. All swop places with somebody to the Latin rhythm of
“teeteereeteetee”. Whoever says it, makes everybody dance
and swop places unfil “teeteereeteetee” ends.

b.2 A visudlization on the team and its purpose ensues. Its theme is who
we are that fine morning at the training’s venue and what is the purpose
that unites all of us and what is it that we want to change as a group.

Steps of this practice:

- Awareness of body posture and body parts sitting or standing. Body
parts are mentioned in a left to right order (left toes, right toes, left
ankle, right ankle... and upwards!).

- Awareness of breath entering nostrils and relaxation of the face
while this happens.

- Awareness of the breathing process and of the breathing process-
related subtle movement of air within and without the body.

- Awareness of body parts relaxing during the breathing process.

- Awareness of sounds far away from the room.

- Awareness of sounds close to the room.

- Awareness of sound within the room.

- Awareness of the sound of one’s own breath.

- We fry and remember the persons around us in the room;
everybody's faces with eyes closed as we are.

- Then the frainer will read with intention a meaningful text such as
the Convention of children’s rights Preamble or a fragment from it
(ANNEX The text needs to be read with intfention, at slow pace and
with clear voice.

- Then we ask people to open their eyes and stretch and massage
their own faces.

(This short visualization should last around 8 minutes maximum).

10
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- Then the frainer asks all participants to go to one corner of the room
where a poster and markers have been placed and each
participant writes at least three words that have stuck in his/ her
mind after listening to the reading during the visualization.

- Last, and as the summary and outcome of the entire process of
visualization + poster writing, the trainer asks about the group’s
identity: who are we and what is it that we have in common?
People will provide us with various good answers and all of them
need to be acknowledged and validated. In the end, the group’s
identity is named: “Who are we and what is it that we have in
common at this Training? Which is our goale Allow a bit of a
brainstorming and the truth will come up:

c. AN ESSENTIAL STEP: ESTABLISHING A CONFIDENTIALITY AGREEMENT:

This Training of Trainers (TOT) structures itself according to the training
curriculum goals (I02). Its first step is to create a “sacred space” (Kisfalvi &
Olivier, 2015) between participants; this involves establishing a
confidentiality agreement within the group. It can be as simple as

11
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explaining that the material that we will be working with is a sensitive one,
and based on first person-told experience and stories that can be very
emotional and meaningful. They require our empathy and respect. In
short; “what happens in the TOT, stays in the TOT; all of you who support
this, please give me a thumbs-up!”

d. CHILDREN'’S RIGHTS ... WHAT DO WE KNOW ABOUT IT? INDIVIDUAL &
GROUP PRACTICE

The course is divided into 4 Modules:

p— v MODULE 1
:q Information on children’s rights and protection

v MODULE 2
Self-reflection. Parental perception and children
protection

v" MODULE 3
Positive parenting and relational skills

v MODULE 4
Conclusion and assessment

Image: the four modules of our course

12
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The course is structured in 4 modules as we said, as per our DEPCIP
Curriculum’s structure. The adults’ / parents’ / families’ awareness on
children’ Rights and their protection are an essential part of it. We wiill
reflect about the fact that Children’s Rights are not some document that
was once written; declarations are perceived at times as something that
is written and kept safe by those involved ... yet those involved are us; the
entire society everywhere. Besides, Human Rights evolve and change and
this affects children’s rights as well. Let us keep attention to emerging and
new Human Rights. Human Rights are part of our lives; let us reflect about
it individually now, and later on we'll bring our thoughts together.

d.1 Individual and group reflection about children’s rights violations
around us:

Steps of this practice:

- A coloured round sticker sheet and a children friendly colour print
out of Declaration of Children's Rights are distributed to all
participants.

- Participants are asked to mark those rights that they have seen
violated in their close society, acquaintances, friends, relatives by
placing a sticker on the sheet on the violated rights. Participants
work individually in a reflective manner and when they finish, they
tell the trainer. The trainer then, will provide them with material for
their next task (the Four Principles of Children’s Rights document, see
ANNEX 4.2).

- When all are finished with the stickers, a collection of sticker-marked
Children’s rights declarations has been gathered, which creates
what we could call a “Right o’'metre”; that is: the anonymous
collection of all our participants’ sheets, providing us - as the tfrainers
- with an overall picture of what the group has experienced. The
trainer will discuss on how to use this practice and what is the import
of the information we gain through it; basically, the exercise’s
outcome is that our participants become aware that Children’s
Rights violations do occur around us in our close society too. The
practice is not aiming to enhancing our participants’ “knowledge”
on Children’s Rights, or reading the Declaration, or going over the
rights individually (plus there are 54 of themll!).

13
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The children’s “right-o'metre”

This practice opens up a door - if we thought it appropriate - to even
include each participant’'s personal experience in the measure of
children’s rights’ violations, since the sheets are anonymous. It needs to be
noted that this fact could bring great intensity to the workshop and that
strong therapeutic needs & training would be required on the trainer’s
side. It needs to be noted as well that, becoming aware of one’s role as
a victim may help in identifying / becoming aware of one’s own role as
an actual or potential adult aggressor.

d.2 Four Principles of the Convention on the Rights of the Child

For those participants that had already finished with posting their stickers
on their declarations, the trainer had distributed another printout about
the Four Principles of the Convention of the Rights of the Child. The
instruction was to go through it and understand each one of the Four
principles and get ready for group work about those.

Steps of this practice:

- The trainer makes sure each participant gets his/ her printout of the
Four Principles and that some extra time is given to all in order to go
through them.

14
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If the number of participants and bubble groups / COVID
regulations allow so, four groups are created and each group is “in
charge” of one of the Four Principles.

Sharing about each one of the principles is invited for 5-6 minutes;
the instruction is that each member may have her say as to what
each principle means to him or her.

10 minutes are given for group discussions and coming up with a
shared statement by the group about “their” principle.

A big paper sheets and colour markers are provided to each group
with the instruction to write with big capital letters their group’s
statement for all to see.

All posters are posted on the walls of the room and all comment on
their statements.

15
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E. Session’s informal assessment, assignments, and closure

- Arecap of the session is performed in a cooperative manner and led by
the frainer; “so, what has happened this morninge Can we recall it event
by evente”. Such could be one of the formulas used to invite for a group’s
assessment.

- The ftrainer indicates that he/ she wil share by the group’s
communication chat (there could be one such channel) or to all
participants individually, if the chat was not feasible or if participants did
not like the idea.

- Finally, a quick round of “how do [ feel at the end of this sessiong” is
performed. Participants say one word or one short sentfence maximum to
share with others their main emotion upon completing that session.
Needless to say, that serves the purpose of an informal assessment on our
participants’ degree of motivation, interest and satisfaction.

SECOND SESSION
a. STARTING THE SESSION AND ENERGIZERS

The trainer will invite a quick recollection of the previous session and go
over the group's feedback on the video that had been shared the
previous day through the group’s chat.

16
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Steps of this practice:

- The ftrainer makes sure everyone understands the concept of
“castway”; a picture can be shown that displays the concept.

- The trainer has set on the floor - prior to the start of this exercise - two
big long sheets of wrapping paper (or another similar one) that can
be progressively folded imitating a land surface that goes on losing

.. surface!

- The frainer creates a story for the team; “you are crew members
that have survived a boat sinking and now you are standing on a
volcanic island that goes on losing surface and which goes on losing
it; you have to go on crossing from one land mass fo the other one
in front of it.”

- The frainer folds each island each time that the entire crew crosses
over. A point will be eventually reached in which there is only one
single landmass where the entire crew can stand by helping each
other to survive; the floor around the island is a lava-filled sea.

- The flnal instruction is (when all are crammed on one another): “if
you can hold this position for 10 seconds the plane will come and
rescue you!” ... the trainer counts out loud and all celebrate: WE
HAVE SURVIVEDI!!!I

- Allreturn to their seats and relax!

Documenting the final goal we are after:

The trainer will display a video that can document the results for children
to be free from violence and to be able to reach their full potential. One
such video is based on the “Whole Child Development Theory” of Edith
Ackermann as a means to introduce today’s theme: child developmental
stages and the right adult responses to each stage. Having a positive
image as a goal can be as strong a motivator as having sad or negative
images - if well presented; “as children’s rights defenders this is what we
are aiming to ..."” This also serves the identity and sense of purpose of the

group.

17
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b. MY STAGES OF EVOLUTION

As you see, this practice is not presented as “The stages of evolution™; such
thing is irrelevant as part of a training, as it is knowledge that can be found
easily on the Internet; on the Wikipedia surely (you can see one such
example on ANNEX 4.3). The practice is called My stages of evolution; and
that is because when items we want to introduce are presented or dealt
with in a self-referential way, our brain feels more motivated to go into
them and make them our own. As an instance, you can see the effects of
self-referential learning on memory at:

https://www.sciencedirect.com/science/article/abs/pii/S0959475215300
220

b.1 We write the five main stages of child development’'s names on the
white board; we may deliver some printed description of these, or just
write the stages’ names on the board: new-born, infant, toddler, pre-
schooler, primary school child. Participants will write something they
actually know and / or remember that
they lived for each developmental
stage in their own life (this knowledge
could come from what they heard from
adults as they grew). Partficipants will
also write something that was like a
ground rule or a saying the validity of
which was highly agreed upon by
relevant family figures.

Stages of this practice:

- Participants are given sufficient fime
in order to write on a coloured paper
sheet (different colours for different
stages, for example, but not a
requirement; papers could be white).

- When participants have written one
item at least for each developmental
stage (if they do not remember anything specific about one stage

18
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or the other it does not matter at alll) they will place the papers on
the floor in some area of the room displaying their own evolution.

- Participants will present what they wrote to the group as their own
life's journey. Along with an item at least for each evolutionary
stage, participants will also comment of their family’s sentence or
saying. The trainer will include the term “infroject” and comment on
how we live according or against what we have been told we
“should be” or “should act” like as an “instruction” of sorts we have
tried to live by and make our own. The definition and worth
associated to acceptable ways to relate to each other has been
learnt this way too, this is why it is essential for frainers and for parents
alike to be aware of what statements of their models have they
“infrojected” about key items such as: what is violence, what sound
parenting is and why violent behaviours should or should not be
used as disciplining method by parenting figures.

b.2 Thinking of developmental stages’ appropriate adult responses

This exercise is based (again) on identifying positive examples; in this case,
models of behaviour that will result in emotional / psychological health for
the children involved. We use the classical material Yardsticks by Chip
Wood (2017 edition). We ask parficipants to write appropriate teacher
responses for children’s age groups (4-12).

- Printouts are distributed and individual work ensues by reading and
understanding these.

- Participants will fill in the grid for “Developmentally Responsive
Teachers”. The trainer infroduces the thought that what is valid for
“teachers” is also valid for “adults” and for “parents”; as all adults
are de facto parenting figures for children; so, all adults are de facto
“parents”.

- Group discussion starts about individual comments on what they
experienced in regards of what they would actually do to be good
adults, which ones of these things do we actually do in some way
during our parenting interactions with our kids¢ Which ones could
we use with little efforte If not, what would it take for us to get there?¢

19
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C. ENERGIZER

Various energizers could be used at this
point, one that could be used Is the "“shoe
tower”. The frainer invites people to take
their shoes off and challenges them to build
one (collaborative) or two (competitive)
shoe towers by using all participants’ shoes. |
The tower should be self-standing and not
lean on any furniture or wall ... Ready?
Steadye Gol

D. SESSION'S [INFORMAL ASSESSMENT,
ASSIGNMENTS, AND CLOSURE

- A recap of the session is performed in a
cooperative manner and led by the trainer;
“so, what has happened this morninge Can
we recall it event by evente” could be one of the formulas used to invite
and do so.

- The ftrainer indicates that he/ she wil share by the group’s
communication chat (there could be one such channel) or to all
participants individually if the chat was not feasible or if participants did
not like the idea.

- Finally, a quick round of “how do [ feel at the end of this sessiong” is
performed. Participants say one word or one short sentence maximum to
share with others their main emotion upon completing that session.
Needless to say, that serves the purpose of an informal assessment on our
participants’ degree of motivation, interest and satisfaction.

- The trainer reminds all that a new video for them to watch individually
and comment in the big group next day has been sent to the shared chat.

20
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THIRD SESSION

a.

STARTING THE SESSION AND ENERGIZERS

The trainer will invite a quick recollection of the previous session and go
over the group’s feedback on the video that had been shared the
previous day though the group’s chat.

a.1 ENERGIZER: NAME GAME

Steps of this practice:

b.

Participants should stand in a circle looking at each other.

The trainer indicates that this is a cooperative name game. He / she
explains that this type of game is really fit fo be used as an ice-
breaker in the first session so that participants get familiar with each
other’'s names, but as an energizer it can be used any time.

The trainer asks participants to say their name at the count of three
from his / her left to his right as fast as they can. The frainer will time
it up with a chronometer. The sequence will be repeated a few
times trying to break the group’s record.

The trainer will lead the celebration of the group’s “world record”.
Several variations of this game are possible.

INTRODUCTION TO COMMUNICATION

The tfrainer reminds all about the modules we are working with and
about the fact that parents all over Europe are saying the same thing;
they need further ftraining on communication skills ... are our
participants aware of such need in their country? In their social circles?
In their homese What communication issues can they name?¢ After
listing them or just having a brief exchange about them, the trainer will
invite a broken telephone-like practice:
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b.1 “BROKEN IMAGE" PRACTICE:

Image from: http://www.redjaen.es/francis/em=c&0=69779&letra=&ord=&id=69784

Steps of this practice:

- The frainer asks all participants to sit on a chair row, side by side.

- The trainer indicates that an image will be shown to the first person
and to the last one of the row. The image will be exactly the same.

- The person next to each one of the persons that saw the picture
(the “seer”) receives a quick yet detailed description of the picture
mouth top ear from each one of the “seers”; they will fransmit this
“vision” to the next person and so on, until both versions of the
description of the image will reach the person in the middle.

- Drawing materials will be distributed and the person in the middle
will separately draw what she has been told, and so will others. After
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all have completed their drawings, they will place them at their feet
of each person’s seat.

- While the person in the middle draws, both the seers have been
given instructions to “help” her draw; but they are secretly plotting -
under special instructions of the trainer - to mislead her as much as
possible.

- Finally, all drawings are commented and usually two versions
appear and all help identifying new (and oftentimes hilarious)
variations appear that mix in the person in the middle’s drawing.

- All comment on what the practice has to do with actual
experiences of (mis)-communication with any person. Can our
participants name miscommunication situations that take place in
parenting scenarios?

The trainer starts a short explanation about how we, human beings always
actually do convey in one way or the other, what we truly need. We
convey our real needs most often not through words but by means of
body language and this is why this is a very important factor to take into
account. Children of age groups 3-5 are usually better at talking about
themselves and their actual needs by means of a doll or puppet. “Dolly
says she is tired”; “Teddy says he is hungry”, likewise, we can ask
information about children of those age groups by asking: “how is Dolly
feeling?”, "What is Teddy thinking?e".
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The trainer indicates that all persons have a “core”; something that is
authentic and that as we grow, we try and get in touch with it by various
means; another means is the “secret friend”, which children aged 5 to 7
may have... The tfrainer invites all participants to imagine and create a
“secret friend” ... what would he or she be like?

Steps of this practice:

- Participants will be given one or more pieces of coloured play-doh
each, and they will be invited to create their own “secret friend”.
They have to decide a name and the “powers” that the friend will
have.

- Once the friend’s figurine is finished, each participant will place it
on a blank paper sheet and write the secret friend’s name with big
capital letters for all to see.

- When all are finished, each participant will present his or her friend
as a real character.

- A variation of this practice may include all creating a scene by
placing their figurines one after the other one on a table or bigger
surface. A Gestalt theatre scene could be played, or emotions of
the characters inferred or role-played by means of the scene and
“how does your friend feel in facing Mcgyver? / Lucy, etc.e

- Finally, the trainer will ask participants if they have ever tried such
methods with children and what their experience has been like. The
trainer will ask all how was it having designed and fashioned with
their hands a secret friend to all participants. He / she willencourage
all to stablish play-like dialogues with children as it is an easy
communication technique for them, which avoids long adult
questions, and oftentimes, long children silences which annoy us,
impatient adults which we so often are.
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C. INTRODUCTION TO PARENTING STYLES.

The Trainer offers a first distinction of various parenting styles. In each
country there are books of help for parents; “Parenting styles”, “Parenting
without shouting”, etc. The trainer may show some ftitles and present the
main theory of each and trey and ascertain those which belong to more
behaviouralist styles (for example, based on “reward” and reinforcement
of certain *good" behaviours over other “bad” ones) and those which are
more based on the paradigm of emotional intelligence and thus based
on interpersonal skills from the adults’ side like empathetic listening and
dialogue.
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In order to explain to our participants (be they parents or trainers) what
behaviourism versus emotionally inteligent models is; it could be
explained that behaviourism believes in the need to “mould” the child’s
behaviour whereas emotional intelligence/ humanistic models believe in
the need to accompany the child; it is a rather “*gardening-like” model
(creating right conditions and talking kindly in a nurturing manner). So, a
first glimpse of what communication with the child should be could be
summarized in this way:

NON-VIOLENT A | Awareness
INTENTION N 4
) |

AUTHENTIC NEEDS

Clearly identifying the needs | have and the child has, will diminish a sense
of confusion that derives from blaming the child for what | feel and will
infroduce a rationality component info highly emotional and complex
situations that may arise between me, as the parenting adult and the
child. This will result in an increased awareness. Being aware of such needs
is the basis of non-violent communication as being aware of each other’s
needs allows redefining situations of conflict. With the child, the definition
will have to take place mostly in the adult’'s emotions as he/ she is the care
taker; and needs to remain so if the authentic needs of the child (positive
contact, look and touch, nurturing input and unhindered self-expression
of the child) are really protected by the adult/s involved.

The frainer will announce that the next day a further practice will take
place on non-violent communication as a tool to work on conflict
management and identify one’s own needs.

D. SESSION’S INFORMAL ASSESSMENT, ASSIGNMENTS, AND CLOSURE

- Arecap of the session is performed in a cooperative manner and led by
the frainer; “so, what has happened this morninge Can we recall it event
by evente” could be one of the formulas used to invite and do so.
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- The ftrainer indicates that he/ she wil share by the group’s
communication chat (there could be one such channel) or to all
participants individually if the chat was not feasible or if participants did
not like the idea.

- Finally, a quick round of “how do | feel at the end of this sessione” is
performed. Participants say one word or one short sentence maximum to
share with others their main emotion upon completing that session.
Needless to say, that serves the purpose of an informal assessment on our
participants’ degree of motivation, interest and satisfaction.

- The trainer reminds all that a new video for them to watch individually
and comment in the big group next day has been sent to the shared chat.

FOURTH SESSION
qa. STARTING THE SESSION AND ENERGIZERS

The trainer will invite a quick recollection of the previous session and go
over the group’'s feedback on the video that had been shared the
previous day though the group’s chat.

a.1 ENERGIZER: STRETCHING AND VISUALIZATION

Steps of this practice:

- The trainer asks all to spread around the room in a fashion in which
they can all see him/her.

- The trainer will invite all to perform classic head and shoulder
rotations, stretches and waist and backbone bends with awareness.

- After a few rounds the trainer asks all to be aware of the people
around them and look around to each one.

- Then, the trainer asks all to gently close their eyes and become
aware of breathing patterns, of body posture and of the sounds
around them. Then the trainer asks all fo recall their partners’ faces
and visualize them with eyes closed one by one and afterwards, as
the entire group.

- Finally, the tfrainer asks all to gently rub their faces and open their
eyes and look around at each other’s’ faces.
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a. DISCUSSION ON CONFLICT AS A POSITIVE PHENOMENON....
A.1 BRAINSTORMING: CAN CONFLICT BE A POSITIVE THING?

The tfrainer asks all to wonder as to how conflict can be a positive thing.
Can conflict be a positive thinge A brainstorming ensues and the trainer
will paraphrase and / or note down on the board all parficipants’ ideas.
Usually, people can identify and are able to discuss how conflict helps us
grow, change, evolve and fransform in ways that are not always easy.
Using those as cues, the trainer will return to the previous day’s graph on
NVC, non-violent communication; he or she can show some books on the
matter and explain that NVC has not been devised to be used while in
conflict but to as a tool to become aware of how one manages conflicts
and to plan for a conversation to deal with an open conflict with
somebody. NVC is at the centre of conflict resolution due to two aspects:
it helps us convey to the other person authentic needs rather than “false
feelings” and it helps me by allowing to dare to empathize with the other
person without giving into emotions that | do not need and which do not
help me grow and much less care for the child’s needs in this case.

A2. NVC (NON-VIOLENT COMMUNICATION) SEQUENCE :

Steps of the practice:

The trainer asks participants to describe a conflict they have lived
in which they got really angry. What did you do?¢ Describe it briefly
in writing.

- Share with one colleague about your experience
- A grid based on Marshall Rosenberg’s NVC is distributed in which
participants have to fill in columns 1 and 2:

1. FACTS 2. FEELINGS 3. NEEDS 4. ACTIONS

- The frainer explains the expected contents for each column; for nri,
“FACTS", the trainer explains it is about “actions as they happened
and without interpretations”; it is merely: “he did...”, “she said...”.

- The ftrainer explains the expected contents for column nr 2.
“FEELINGS": the ftrainer explains it is about “actfions as they
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happened and without interpretations”; it is merely: “he did...”, “she
said...”.

- The trainer shows a slide about “false feelings” versus real needs,
which need to be differentiated in order to be able to clearly
enunciate one’s own true needs at stake in that specific conflict
that has been described (as seen on ANNEX 4.4)

- The trainer encourages participants to name their needs and write
them down on their NVC grid.

- Participants share about what they have written. It is a good time to
remind all about confidentiality agreement as the items shared are
highly personal and delicate material.

- Last, the trainer invites all to think of a different type of action that
the next fime will avoid the same type of conflict.

- An open conversation starts about different types of lines of actions
that each on what alternative types of actions can be can / could
undertake.

B. BRAINSTORMING ON ADAPTING THIS SEQUENCE TO OUR CONFLICT
SITUATIONS WITH CHILDREN

The trainer invites to imagine how this exercise can be adapted to conflict
situations with our children once we understand the need at stake for us
when they do not follow our instructions or overuse screens, or do not do
their chores, etc. What are our false feelings? Our needse What do we
guess are our child’s needs?

C. PHYSICAL PRACTICE

c.1 dance sequence. After too long a session without physical movement,
it wil be necessary to infroduce some practice involving body
movements. The trainer can conduct a short session involving a dance
circle with participants coming to the center of it and getting everybody'’s
appreciation. Along with body movement, the practice provides a
shower of positive emotional feedback to all.

D. SESSION'’S INFORMAL ASSESSMENT, ASSIGNMENTS, AND CLOSURE

- Arecap of the session is performed in a cooperative manner and led by
the trainer; “so, what has happened this morninge Can we recall it event
by evente”. This one could be one of the formulas used to invite and do
sO.
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- The ftrainer indicates that he/ she wil share by the group’s
communication chat (there could be one such channel) or to all
participants individually if the chat was not feasible or if participants did
not like the idea.

- Finally, a quick round of “how do | feel at the end of this sessiong” is
performed. Participants say one word or one short sentence maximum to
share with others their main emotion upon completing that session.
Needless to say, that serves the purpose of an informal assessment on our
participants’ degree of motivation, interest and satisfaction.

- The trainer reminds all that a new video for them to watch individually
and comment in the big group next day has been sent to the shared chat.

FIFTH SESSION
qa. STARTING THE SESSION AND ENERGIZERS

The trainer will invite a quick recollection of the previous session and go
over the group’s feedback on the video that had been shared the
previous day though the group’s chat.

a.1 ENERGIZER: COLOMBIAN HAND

Steps of this practice:

- The Colombian hand is a practice by which one of the two partners
of a pair (A) guides the other one by placing his/her hand in front of
the face of B guiding him / her around the room at various speeds
while talking about himself / herself nonstop. The role of B is o listen
and follow until 3 or 4 minutes are over; then he or she will talk and
guide A.

b. GROUP ASSESSMENT; THE TREASURE MAP

The “Treasure map” is a collective assessment practice in which various
intelligences are used, as artistic elements are implemented, recollection
of the structure and key concepts of the sessions is effected, and an
overallimage of the entire practice is created by means of a huge poster
that imitates a *“map” and which serves the purpose of a visual summary.
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Steps of this practice:

- The ftrainer prepares art materials for all participants to use; and
explains that this will be a collaborative practice. All need to start
brainstorming on the concept or narrative they will use during the
practice.

- The frainer indicates the time frame available for this practice that
will occupy the entire session in fact, leaving aside the certificate
delivery in the end.

- The trainer will keep the group aware of timing as the practice
unfolds and will serve the group’s needs of guidance if there are
any questions, or of management of materials. It is a challenge for
the trainer not to intervene and allow the flow of the group’s own
process and unimpeded self-management of concept and
implementation.

- Inthe end, the trainer will guide the group into celebration and wiill
invite for one or various, or al participants to describe the concept
and what they have created.

- The trainer will make sure all participants get a chance to express
themselves in the end by inviting a round of *what this practice has
been like” and a final informal assessment (individual and group) of
the entire workshop's sessions.
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The "Treasure map”: a multiple-intelligence-based collaborative summary
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Observing and doing; essential steps of collaborative reconstruction and collaborative
learning through artistic techniques.

Collaborative assessment of the group’s work.
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Celebration is part of the learning process as it involves ritualized recognition of the
process and of its outcome, both.
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4. ANNEXES

4.1 PREAMBLE TO THE CONVENTION ON THE RIGHTS OF THE CHILD

Adopted and opened for signature, ratification and accession by General
Assembly resolution 44/25 of 20 November 1989 eniry into force 2
September 1990, in accordance with article 49

Preamble
The States Parties to the present Convention,

Considering that, in accordance with the principles proclaimed in the
Charter of the United Nations, recognition of the inherent dignity and of
the equal and inalienable rights of all members of the human family is the
foundation of freedom, justice and peace in the world,

Bearing in mind that the peoples of the United Nations have, in the
Charter, reaffirmed their faith in fundamental human rights and in the
dignity and worth of the human person, and have determined to promote
social progress and better standards of life in larger freedom,

Recognizing that the United Nations has, in the Universal Declaration of
Human Rights and in the International Covenants on Human Rights,
proclaimed and agreed that everyone is entitled to all the rights and
freedoms set forth therein, without distinction of any kind, such as race,
colour, sex, language, religion, political or other opinion, national or social
origin, property, birth or other status,

Recalling that, in the Universal Declaration of Human Rights, the United
Nations has proclaimed that childhood is entitled to special care and
assistance,

Convinced that the family, as the fundamental group of society and the
natural environment for the growth and well-being of all its members and
particularly children, should be afforded the necessary protection and
assistance so that it can fully assume its responsibilities within the
community,

Recognizing that the child, for the full and harmonious development of his
or her personality, should grow up in a family environment, in an
atmosphere of happiness, love and understanding,
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Considering that the child should be fully prepared to live an individual life
in society, and brought up in the spirit of the ideals proclaimed in the
Charter of the United Nations, and in particular in the spirit of peace,
dignity, tolerance, freedom, equality and solidarity,

Bearing in mind that the need to extend particular care to the child has
been stated in the Geneva Declaration of the Rights of the Child of 1924
and in the Declaration of the Rights of the Child adopted by the General
Assembly on 20 November 1959 and recognized in the Universal
Declaration of Human Rights, in the International Covenant on Civil and
Political Rights (in particular in articles 23 and 24), in the International
Covenant on Economic, Social and Cultural Rights (in particular in arficle
10) and in the statutes and relevant instruments of specialized agencies
and international organizations concerned with the welfare of children,

Bearing in mind that, as indicated in the Declaration of the Rights of the
Child, "the child, by reason of his physical and mental immaturity, needs
special safeguards and care, including appropriate legal protection,
before as well as after birth",

Recalling the provisions of the Declaration on Social and Legal Principles
relating to the Protection and Welfare of Children, with Special Reference
to Foster Placement and Adoption Nationally and Internationally; the
United Nations Standard Minimum Rules for the Administration of Juvenile
Justice (The Beijing Rules); and the Declaration on the Protection of
Women and Children in Emergency and Armed Conflict, Recognizing
that, in all countries in the world, there are children living in exceptionally
difficult conditions, and that such children need special consideration,

Taking due account of the importance of the fraditions and cultural values
of each people for the protection and harmonious development of the
child, Recognizing the importance of international co-operation for
improving the living conditions of children in every country, in particular in
the developing countries, have agreed as follows: (...)
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4.2FOUR PRINCIPLES OF THE CONVENTION ON THE RIGHTS OF THE
CHILD

Four principles that together form a new attitude toward children (from
Unicef.org)

How do we grant children equal value and at the same time guarantee
them the necessary protectione The answer lies in the implementations of
the four general principles. Together they form nothing less than a new
attitude toward children. They give an ethical and ideological dimension

to the convention.

1. Non-Discrimination

One general principle as identified by the committee on the rights of the
child is that all children should enjoy their rights and should never be
subjected to any discrimination. The obligation to provide equality of
opportunities among children is expressed in Article 2, the first paragraph
of which reads: "States parties shall respect and ensure the rights set forth
in the present convention to each child within their jurisdiction without
discrimination of any kind, irrespective of the child's parents or legal
guardian, race, color, sex, language, religion, political or other opinion,

national, ethnic or social origin, poverty, disability, birth or other status.

2. Best interests of the child / children

Best interests of the child Children, especially when they are very young,
are vulnerable and need special support to be able to enjoy their rights
fully. How could children be granted equal rights and at the same time
the necessary protection? Part of the answer lies in the principle of the
best interest of the child, formulated in Arficle 3:1. "In all actions

concerning children whether undertaken by public or private social
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welfare institution, courts of law, administrative authorities or legislative

bodies, the best interest of the child shall be a primary consideration.”

3. The right to survival and development

The principle most directly related to children's economic and social rights
is formulated in the right to life article. The article goes further than just
granting children the right not to be killed; it includes the right to survival
and development which is formulated in Article 6:2 and states thus: "State
parties shall ensure to the maximum extent possible the survival and

development of the child."
4. The views of the child

A crucial dimension of the convention is expressed through another
principle, the one about respecting the views of the child. In order to know
what is actually in the interest of the child it is logical to listen to him or her.
The principle is formulated in Article 12:1 which states that "States parties
shall assure to the child who is capable of forming his or her own views the
rights to express those views freely in all matters affecting the child, the
view of the child being given due weight in accordance with the age and

maturity of the child.

38



} ‘profufure o ctrons
fraining T e mmprololure.com

4.3 WHAT ARE THE 5 STAGES OF DEVELOPMENT IN A CHILD?

From:
https://www.medicinenet.com/what are the 5 stages of child develo

pment/article.nhtm

The five stages of child development include the newborn, infant, toddler,
preschool and school-age stages. Children undergo various changes in
terms of physical, speech, intellectual and cognitive development
gradually until adolescence. Specific changes occur at specific ages of
life

1. Newborn;

During the first two months of life, newborns react automatically to
external stimuli. Newborns can move their head from side to side, see
close-up objects, turn towards sounds and cry to indicate a need. By the
third month of life, newborns start to smile at people.

2. Infant:

A lot of new abilities develop quickly by the time a child turns one year
old.

At three to six months of age, infants can recognize familiar faces, begin
to babble, control their head movements and bring their hands together.

By six fo nine months of age, infants start sitting without support, may
bounce when held in a standing position and respond to people calling
their name. Infants start communicating with gestures.

Between nine and 12 months old, children can point at things, pick up
objects, crawl and even stand with support. Children can imitate sound
and gestures.
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3. Toddler:

When children are between one and three years of age, they can stand
alone, learn to walk without help, begin to run and climb stairs with short
steps. Children can wave bye-bye, hold a pencil or crayon, draw a circle,
learn to say several words and even short sentences and even follow
simple instructions.

4. Preschool:

Between three and five years of age, children’'s motor skills become
refined. Children can throw and catch a ball, skip and hop, learn to dress
themselves and draw proper structures such as a flower. They can speak
a complete, long sentence and even two to three sentences in a stretch
easily. With toilet training, they begin to go to the toilet in the bathroom
and use the facility all by themselves by the age of four years.

5. School-age:

School-age is the age between six to 17 years old. During this age, children
learn to become independent and form their own opinions. Learning,
speaking and writing become well established. Children develop various
emotions such as jealousy, love and many more and can express them
through words and gestures. They develop friendships and usually make
best friends at this stage. Sexual development around and
after puberty makes children interested in dating.

If you are concerned that your child is lagging in a certain stage of life,
schedule an appointment with your child’s pediatrician to discuss it. The
pediatriciaon may perform a developmental screening test that can help
you know whether your child is normal or has some developmental
disorder.
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4.4 FALSE FEELINGS AND NEEDS (MARSHALL ROSENBERG'S SYSTEM)

Images from:
http://compassionateinteractions.com/resources/index.phpgcont
ent=faux
Faux feelings Fealings Needs
Abandoned Terrified, Hurt, Bewildered, Sad, Nurturing, Connection, Belonging,
Frightened, Lonely Support, Caring
Abused Angry, Frustrated, Frightenad Caring, Nurturing, Support, Well-
being
(Not) accepted  Upset, Scared, Lonely Inclusion, Connection, Community,
Belonging
Attacked Scared, Angry Safety
Belittied Angry, Frustrated, Tense, Respect, Autonomy, To Be Seen,
Distressed Acknowledgment
Betrayed Angry, Hurt, Disappointed, Trust, Dependability, Honesty, Honor
Enraged
Blamed Angry, Scared, Confused, Accountabdility, Causality, Fairness,
Antagonistic, Hostile Justice
Bullied Angry, Scared, Pressurad Autonomy, Choice, Safety,
Consideration
Cheated Resentful, Hurt, Angry Honesty, Fairness, Justice, Trust,
Reliability
Cheated Resentful, Hurt, Angry Honesty, Faimess, Justice, Trust,
Reliability
Coerced Angry, Frustrated, Frightened, Choice, Autonomy, Freedom, Act
Thwarted, Scared Freely
Cornered ANgry, Scareg, Anxious, , bresgom
Thwarted
Criticized in Pain, Scared, Anxious, Understanding, Acknowledgement,
Humiliated Recognition
Discounted Hurt, Angry, Embarrassed, Nead To Matter, Acknowledgment,
Frustrated Inclusions
Disliked Sad, Lonely, Hurt Connection, Appreciation,
Understanding
Distrusted Sad, Frustrated Trust, Honesty
Dumped on Angry, Overwheimed Respect, Consideration
Harassed Angry, Frustrated, Pressured, Respect, Space, Consideration, Peace
Frightened
Hassled Irritated, Distressed, Angry, Serenity, Autonomy, Calm, Space
Frustrated
Ignored Lonely, Scared, Hurt, Sad., Connection, Belonging. Inclusion,
Insulted Angry, Embarrassed Respect, Consideration,

Acknowledgment
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Interrupted Angry, Frustrated, Resentful, Respect, To 8e Heard, Consideration
Hurt
Intimidated Scared, Anxiety Safety, Equality, Empowerment
Invalidated Angry, Hurt, Resentful Appreciation, Respect,
Acknowledgment, Recognition
Invisible Sad, Angry, Lonely, Scared To Be Seen And Heard, Inclusion,
Belonging
Isolated Lonely, Afraid, Scared Community, Inclusion, Belonging,
Contribution
Left out Sad, Lonely, Anxious Inclusion, Belonging, Community,
Connection
Let down Sad, Disappointed, Frightened  Consistency, Trust, Dependability,
Consistency
Manipulated Angry, Scared, Powerless, Autonomy, Empowerment, Trust,
Thwarted, Frustrated Equality, Freedom
Mistrusted Sad, Angry Trust
Misunderstood  Upset, Angry, Frustrated To Be Heard, Understanding, Clarity
Neglected Lonely, Scared Connection, Inclusion, Participation,
Community
Overpowered Angry, Impotent, Helpless, Equality, Justice, Autonomy, Freedom
Confused
Overworked Angry, Tired, Frustrated Respect, Consideration, Rest, Caring
Patronized Angry, Frustrated, Resentful Recognition, Equality, Respect,
Mutuality
Pressured Anxlous, Resentful, Relaxation, Clarity, Space,
Overwhelmed Consideration
Provoked Angry, Frustrated, Hostlle, Respect, Consideration,
Antagonistic, Resentful
Put down Angry, Sad, Embarrassed Respect, Acknowledgment,
Understanding
Rejected Hurt, Scared, Angry, Defiant Belonging, Inclusion, Closeness, To Be
Seen
Ripped Angry, Resentful, Disappointed  Consideration, Justice, Fairness,
off/Screwed Justice
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Unwanted

Victimized

Wronged

Frustrated, Scared, Desperate

Sad, Angry, Hurt, Disappointed

Angry, Frustrated,
Overwhelmed

Embarrassed, Angry, Resentful
Sad, Angry, Hurt, Frustrated
Sad, Hostile, Frustrated

Sad, Bewildered, Frustrated

Sad, Anxious, Frustrated

Sad, Hurt, Resentful
Sad, Anxilous, Frustrated
Sad, Angry, Resentful

Frightened, Helpless

Sad, Agitated, Anxious

Angry, Hurt, Resentful, Irritated

Space, Freedom, Autonomy,
Authenticity

Appreciation, Acknowledgment,
Recognition

Empowerment, Connection,
Community, Be Seen
Integrity, Trust, Honesty

Appreciation, Respect,
Acknowledgment

Understanding, Consideration,
Empathy

Love, Appreciation, Empathy,
Connection

Acknowledgment, Appreciation, Be

Heard

Support, Understanding

Belonging, Inclusion, Caring

Autonomy, Equality, Consideration,
Mutuality

Empowerment, Mutuality, Safety,
Justice

PM- Slfﬂ‘l. Trust, Space, Respect

Respect, Justice, Trust, Safety,
Fairness
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WE WISH YOU ALL THE BEST IN YOUR FUTURE TRAININGS!
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